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In a booming voice the classroom teacher commands: “You will put your things in your locker NOW!  Don’t you know that I am the teacher and I’m in charge?  You will listen to me or you will stay inside for recess!  We are not going to have another day like yesterday.  Do you remember what happened yesterday?  Go and put your things in your locker.  Did you hear me?  In your locker… that is where we keep our things from home, Lucy.”


In a quick, smart-aleck response, followed by a hissing cat sound, Lucy responds: “No I will not put my keychain in my locker—my mother said I didn’t have to and I don’t care about your stupid recess anyway.” 


The argument continues until finally the teacher relents, walks away, and Lucy wins the day’s opening battle.  Having just arrived at school moments ago, Lucy, age twelve, has entered the building ready for trouble.  From the earliest part of the day (before she is even in the classroom) to the final goodbyes at 2:45, Lucy is noncompliant.  What’s worse is her classroom teacher feels unequipped to handle the situation, and often throws his hands up in despair, unable to comprehend why a child will not listen to an authority figure.   


Everything is a struggle, and Lucy’s teachers are lucky if she can make it through one independent worksheet without battling, whining or crying, or interrupting the entire class with her antics. 
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INTERVENTION FOCUS


“Thumbs Up” Procedure








Classroom Compliance


How to turn non-compliant learners into children who say “yes”!  





Lucy: A Compliance Case Study








To make matters worse, Lucy’s parents refer to her as “little miss drama queen”.  When the teacher contacts them they seem unwilling to assist, because they see Lucy’s noncompliant behavior as something that just will not change.


*****


If you have found yourself at your wit’s end with a child like Lucy, you are not alone.  Many teachers feel the pressures of dealing with children like Lucy, but are burdened by the realities that Lucy is only one child in a classroom of many.  Despite tireless efforts, it seems as though Lucy just won’t change—is she worth all the effort?


This newsletter will help to identify: reasons why Lucy and children with similar behaviors, act out as they do; ways that this exhausting behavior can be remedied; and, how teachers can begin to feel as though they are getting through to a troubled youth.














	Noncompliance is a common issue in today’s schools.  In fact, according to Rafferty, nearly twenty percent of school-aged children have undiagnosed and untreated emotional and behavioral problems and disabilities linked to noncompliance (2007).  What’s especially troublesome is that these cases are in addition to those already documented and being handled in schools just like yours through IEP’s and service agreements.


	Noncompliance comes in many forms and is often difficult to address properly.  It might seem to you that for every way that you attempt to handle noncompliance in your classroom there is a child who has found a new and unique way of circumventing your efforts.


Although individual differences exist, there are some commonalities regarding noncompliant behavior.  Generally, noncompliance comes in four distinct forms (Walker & Sylvester, 1998). For example some children are noncompliant in a subtle, “passive” way.  Your student might simply ignore you, with no outward defiance or disturbance.  


Noncompliance can also appear in the form of a simple refusal, such as a child saying “no”.  


A child may exhibit the third type of noncompliance: direct defiance.  The student may engage in a power struggle accompanied by the hostile exchanges typically associated with noncompliance.  


Finally, a child may attempt negotiation tactics and question the authority figure in an effort to bring about favorable change when a directive has been issued.  (Walker & Sylvester, 1998).  


All four of these methods of avoiding an authority figure’s request are types of noncompliance and refusal.  














Most classroom scenarios involving noncompliance over the course of a school career can be categorized into one of these domains.


In addition to the four specific categories, research has also focused on the underlying motivation for noncompliant behavior.  For instance, attention-seeking behavior associated with noncompliance can be ignored and eventually the behavior will be extinguished or go away.  Research indicates, however, that non-attention seeking behavior that is noncompliant and confrontational will not go away with mere planned ignoring.  Rather, the behavior must be addressed and controlled.  Otherwise, children may begin to perceive behavior that is ignored as acceptable (Cartledge, 2004).  How can a teacher possibly act with consistency and effective practices with the variability of behavior?


Knowing why a child acts a certain way, the child’s family background, the amount of attention he or she receives at home, and the child’s perceived role in the classroom community all are important for you to analyze before making decisions regarding strategic interventions.


Although noncompliance can and will look differently as it manifests itself in every child, and although every child must be treated as an individual with unique needs, there are several methods to bring about change using proven strategies.  While no “new method” of behavior management is without some adjustment on the part of the teacher, the tactics and strategies suggested in this newsletter, because of their foundation in applied research, are worth the energy required to bring about change.














If you have found yourself at wit’s end with a child like Lucy, you are not alone.


















































What does noncompliance look like?
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The tactics and strategies suggested in this newsletter are worth the energy required to bring about change.
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	You could probably list dozens of reasons why classroom compliance is essential to you.  From the need to disseminate information because of high stakes testing, to the safety of other students, to your own sanity, compliance is vital for a successful classroom.


	Why is classroom compliance such an issue?


Education has always been considered a dialogue between students and teachers.  Consequently, student and teacher relationships are at the center of effective instruction.  When a child can trust his teacher and when a teacher has a working relationship with a student true learning can take place.  These relationships cannot occur, however, if children cannot comply with teacher initiated directives (Walker & Sylvester 1998).  If teacher-child interpersonal relationships cannot be fully developed an entire host of problems is likely to ensue.


	Why is classroom compliance such an issue?


If children are noncompliant and never develop respect for authority figures, there is a loss.  Children should be held accountable for knowing that an adult (such as yourself!) is in charge and is worth listening to and respecting. Often children begin to comply when they can easily recognize you as an authority figure, merely by the self-awareness of your own tone of voice and body language (Cartledge 2004).








Why is classroom compliance such an issue?


We need to know the root of children’s problems.  Noncompliant behavior evolves for many reasons.  Because, generally speaking, all behavior is purposeful, a teacher must be a hound in the hunt for an underlying reason for the student’s actions.  Does the noncompliant behavior generate from antecedents exacerbated by a peer?  The teacher?  Or, perhaps an issue at home is at the root of the problem?  We must be detectives in the pursuit of answers! 


Why is classroom compliance such an issue?


As noncompliance waxes and wanes, depending on the time or day and the location of instruction, noncompliance can often be linked to patterns of “emotionally unpredictable behavior”.  Based on the work of Jim Wright, noncompliance can first appear as frustration and anger during academic schoolwork.  Once this has escalated, defensiveness can ensue, followed in turn by aggressive outbursts and actions towards teachers, peers or the student himself (2007).  Because of the safety issues associated with aggression, noncompliant behavior must be addressed immediately before more serious issues arise.  Wright’s work details several specific strategies for redirecting trouble behaviors before they escalate to aggressive behavior. [Wright’s website information can be found in the weblinks section of this newsletter.]
























































Now what? 


5 Useful Strategies for Bringing About Compliance


	


	








So What?


Why is classroom compliance an important issue?








Often children respond well, and comply, when commands are presented in a simple, direct way.





…noncompliant behavior must be addressed immediately before more serious issues arise.





Page � PAGE  \* MERGEFORMAT �3�















































































































































































































































Note: All images in this newsletter are used with the written permission of the photographers. 


 For reprint details please contact the newsletter author.








Rafferty, L. (2007, December). They Just Won't Listen to Me: A Teacher's Guide to 


Positive Behavioral Interventions. Childhood Education, 84(2), 102-104.


This general article outlines ways that teachers can employ a variety of strategies in dealing with problem behaviors in the classroom.  The way that classroom rules and positive reinforcement are administered is discussed.  As well, the unique way that a child responds to his or her teacher’s directives is explored as a way of implying the need for differentiated strategies in bringing about compliance.





Walker, H., & Sylwester, R. (1998, July). Reducing Students' Refusal and Resistance. 


Teaching Exceptional Children, 30(6), 52.


Walker and Sylwester research and discuss how to bring about a positive learning environment where children comply with teacher requests and problem behaviors are reduced.  The article gives specifics scenarios and ways that these situations can be appropriately handled without escalating the situation, while maintaining a positive atmosphere.





Wong, H. & Wong, R. (2004). The first days of school: How to be an effective teacher. 


Mountain View, CA: Harry K. Wong Publications Inc. 


This “how-to” manual covers a wide array of topics for teachers preparing a  


classroom for the first time, or for veterans in the profession. Tips and advice  are offered in a user-friendly way, and a large section of the text is devoted to classroom management, the establishment of effective classroom rules, and ways of dealing with children who are noncompliant. 





Wright, J. (2007) Strategies for working with emotionally unpredictable students. 


Retrieved February 28, 2008, from Intervention Central Web site: � HYPERLINK "http://www. 


interventioncentral.org/" ��http://www. interventioncentral.org/�htmdocs/interventions/behavior/emotionunpredict.php


Jim Wright’s Response to Intervention Program website outlines specific ways to increase student compliance, and some of the warning signs that an emotionally unpredictable student is experiencing stress and anxiety in the classroom.  Wright’s three stages of frustration, defensiveness, and aggression are each explicitly outlined.  Included in his discussion are warning signs, practical methods of assisting children, and strategies for maintaining student compliance in emotionally charged situations.











Further Research & Weblinks About Compliance
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Cartledge, G. (2004). Culturally responsive instruction for urban leaders. Retrieved 


February 28, 2008, from Gwendolyn Cartledge: Special Education at the Ohio State University Web site: � HYPERLINK "http://education.osu.edu/gcartledge/ urbaninitiative/Default.htm" ��http://education.osu.edu/gcartledge/ urbaninitiative/ Default.htm�


This site is a compilation of research, by OSU educational theorist Gwen  


Cartledge, discussing methods of effective academic instruction, as well as   


behavior management techniques to bring about student compliance.  Social skill instruction, classroom management practices, functional assessments, and compliance strategies are each discussed in detail.  As well, related to culturally responsive instruction, positive behavioral support and the role of parents are highlighted.





Glass, M., Houlihan, D., Fatis, M., & Levine, H. (1993, October). Brief report: 


Compliance in the classroom: Using the thumbs up procedure to increase student compliance to teacher requests. Behavioral Residential Treatment, 8(4), 281-288.


Glass’ research focuses on a point system/token economy and uses a discrimination stimulus to bring about student compliance.  Fifth grade math students were studied as Glass attempted to increase the initiation of compliance and reduce the defiance of teacher commands.





Golish, T., & Olson, L. (2000, Summer). Students' Use of Power in the Classroom: An 


Investigation of Student Power, Teacher Power, and Teacher Immediacy. Communication Quarterly, 48(3), 293-310.


This article discusses power exertions by both students and teachers and the relationship that a student’s power and influence has over the behavior alteration techniques that an instructor uses.  There is also discussion of pro-social techniques in order to gain compliance, and how the theoretical ideas of altering student behavior are brought to life in an actual classroom.





Jansen, W. (1996).  Reprimands and precision requests. Longmont, CO: Sopris West.


This table of information outlines ten positive ways of engaging children in     


compliant behavior.  Through the use of cues such as proximity, loudness, and    


command format, instructors can begin to frame directives in terms that 


children are more likely to comply with.








“When you have exhausted all possibilities, remember this — you haven't,”


   —Thomas Edison
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Format—Always be direct.  If you expect compliance do not phrase commands that give a child the option of answering “no”.





Distance—Do not give a command from across the classroom; speak to the child at his or her eye level in close proximity.





Eye Contact—Avoid allowing a child to avert his or her gaze—make eye contact while giving a command.





Two Requests—Do not ask a child to do something more than two times.  Make two requests and then follow through with the planned consequence for non-compliant behavior.





Loudness of Request—Speak quietly and firmly when making a request.  Yelling gives the appearance that you are out of control.





Time—Use wait time after you have asked a child to do something.  Give the child several seconds and wait quietly for compliance.





Start Requests—Asking a child to begin reading, rather than to stop drawing, is more useful.  “Start” requests are more valuable and effective than “stop” requests.





Nonemotional Requests—Be matter of fact when asking a child to do something.  Do not allow your emotions to enter the conversation, as this can be detrimental to student compliance.








Descriptive Requests—Be very specific when you ask a child to do something.  Rather than requesting that a child “behave and listen”, command the child to sit in his seat with his legs under his desk and his hands folded on top with closed lips.





Reinforce Compliance—When a child complies with a request acknowledge that your student is doing as you asked.  The child will begin to internalize and value your positive reinforcement over time.





Bringing about change: 


“Thumbs Up” Procedure








Further Research & Weblinks About Compliance
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	Clap 2 times.  Great!


	Put both hands up in the air. Fantastic!


	High-five the person next to you.  You’ve got it!


	Put your name on your paper and begin numbers 1 through 10. Thank you for beginning your seatwork!





	The research model of Lee, Belfiore, & Budin (2008) investigated the use of high (high-p) and low (low-p) probability requests and their role in bringing about compliance.  When several high-p requests precede a request that does not occur with high probability—something you student does not normally do without a fight, the rate of compliance is increased dramatically.  


Thus, as the list of directives above indicates, the final request would not be as effective if it stood alone.  After successfully completing the easier high-p requests, however, your children will comply more readily.


	The easiest way to begin a program like this, and make it a habit, is to list both low and high probability tasks and requests that already exist in your classroom.  High-p tasks are those that students comply with within 5 seconds of being issued.  Once you have a list, begin to combine high-p tasks (2-3 for written tasks and 2-4 for verbal tasks) with low-p tasks (Lee, Belfiore, & Budin, 2008).  


	The exciting part of this research, and why it will be wonderful for your classroom, is because it is a proactive approach to compliance.  Children are led to compliant behavior through small, easier acts of compliance.  No punishment or negative consequence is issued, and the research results indicate that this intervention is as effective as any in bringing about classroom compliance.








[Teacher shows thumbs up sign.]


“Please read pages 34-39 silently.”





[Student shows thumbs up sign and complies within 15 seconds.]





The preceding sentences outline a successful “thumbs up” model (Glass, Houlihan, Fatis & Levine, 1993).  In this procedure children are encouraged to comply through an increased awareness of the teacher and his directions.  As well, a set amount of time between a direction and a child complying is utilized.


If a child responds with a “thumbs up” and begins working within 15 seconds of a command, the child receives a positive consequence—a ticket for the token economy, an extra point on the assignment, etc.  If, however, the child does not give a “thumbs up” and begin to comply within 15 seconds, a negative consequence ensues—loss of a point.  If a student receives a certain percentage of points per day (i.e. complies a required number of times) he or she is entered into a drawing for a larger prize.  To begin, this could mean complying 6 out of 10 times; this goal could then be incrementally increased over time. 


The research team found that when this intervention was used the compliance rate of a particular child in math rose from 44% to 95%.  When the intervention was removed compliance decreased, but increased again when the “thumbs up” procedure was re-introduced (Glass, Houlihan, Fatis & Levine, 1993).


Similar results were not found in a literature class that Glass and her colleagues studied.  So keep in mind that when an intervention is ineffective, review its procedures. If it is being consistently carried out in your classroom, and is still ineffective over time, discontinue its use.





Kapalka, G. (2005, December). Avoiding repetitions reduces ADHD children's


management problems in the classroom. Emotional & Behavioural Difficulties, 10(4), 269-279.


This research targets ADHD children and examines the children’s rate of       


compliance when teacher commands were reduced or remained the same.  As  


the number of directives was reduced, the rate of student compliance 


increased.  While a seemingly simple intervention was applied, the results 


indicated that merely reducing the number of commands could bring about 


effective change. 





King, Alice (2002). You Can Handle Them All. Retrieved March 12, 2008, from 


Discipline Help Web site: � HYPERLINK "http://www.disciplinehelp.com/" ��http://www.disciplinehelp.com/�


     This webpage is contains reference materials for handling over 117  


    misbehaviors at both home and school.  Many behaviors are listed, including     


    potential causes of these behaviors and what needs are being revealed by their  


    occurrence.  Finally, tips for addressing each behavior are included. 





Lee, D., Belfiore, P., & Budin, S. (2008, January). Riding the Wave. Teaching


Exceptional Children, 40(3), 65-70.


This article researches the most effective way to change a student’s behavior.  While only positive consequences are used, the article gives a specific sequence for bringing about change and intervening when a student will not comply.  The empirical research methods are described, but “user friendly” step-by-step procedures are also outlined.





Matheson, A., & Shriver, M. (2005). Training Teachers to Give Effective Commands: 


Effects on Student Compliance and Academic Behaviors. School Psychology Review, 34(2), 202-219.


The research of Matheson and Shriver focuses on how strategic positive commands can bring about significant change in students who are habitually noncompliant.  Disruptive behaviors decrease, time on task increases, and the overall classroom environment is enhanced when teachers have explicit knowledge and practice in delivering effective commands.











Ten Variables That Affect Compliance,        


Adapted from W.R. Jensen (1996)











Further Research & Weblinks About Compliance











Bringing about change: 


High-p requests








	Children cannot change overnight.  The energy that you must exert to change a child’s behavior is considerable, but there are ways to work smart and find positive ways to influence your students.


	Wong & Wong maintain that teachers should not be disciplinarians, but rather managers of student behavior (2004).  


1. Classroom rules or classroom agreements are at the heart of compliance issues.  When children are able to be a part of rule writing, using their own words, and have a vested interest in the class agreements, compliance levels will be much higher (Rafferty, 2007).  Children must have buy-in to what they are being asked to do; it is much harder for children to say “no” to a rule that they have helped to create.  Often having the children sign the list of rules is effective so that they can have a visual reminder of their commitment to order.


When creating rules, Rafferty (2007) also maintains that children respond more readily when statements are framed more positively.  For instance, instead of creating the rule “no running”, use the request “walk in the hall”.  This reduces the perception that the child is being attacked and being told “no” before a behavior has occurred.


2. Often children respond well, and comply, when commands are presented in a simple, direct way.  The use of “If-Then” statements is a useful strategy early on the road to compliance.  When a child is misbehaving and not following directives, a succinct “If-Then” statement can do the trick.  For example, “If you do not enter the classroom quietly, then you will not be permitted to sit where you want to at lunch”, could be used for children who are noisy upon entering the classroom and do not settle down without redirection.  Follow-up on the consequences must be consistent and manageable for you.





3. Effective commands, matched with praise have also proven to increase the likelihood that a child will comply (Matheson & Shriver, 2005).  When teachers make eye contact, phrases commands in terms of  “do’s”, rather than “do not’s”, and are in close physical proximity when a command is issued, they find that children are more compliant to their requests.  Matheson & Shriver (2005) also conducted studies where some sort of praise was issued immediately following compliant behavior (from a simple “thank you” to a more tangible reinforcer).  When this occurred, in conjunction with an effective command, the level of compliance increased.


4. Related research always encourages the use of direct, versus vague, commands.  Instead of asking a child to “Get busy”, a more direct command, such as “Please begin writing answers for numbers 1 through 5” (Cartledge, 2005) is best.  Often when a child has a specific task and academic goal to complete, rather than an ambiguous request, he or she will comply more readily.  


5. Cartledge’s team also recommends not entering into verbal “back and forth” confrontations with your students.  Rather, when a student will not comply with a directive, place a yellow card on his desk. If he continues, a second yellow card should be placed there.  Finally, if he still will not comply, a red card with a severe penalty written on it should be placed on his desk. The consequence should be administered without wavering (2005).  No verbalizations need to occur during the entire interaction.  As long as the consequence delivered as pledged, compliance rates will increase over time.


Visit the website of OSU Professor Dr. Gwendolyn Cartledge at � HYPERLINK "http://education.osu.edu/gcartledge/urbaninitiative/compliance.htm" ��http://education.osu.edu/gcartledge/urbaninitiative/compliance.htm� for more effective tips on how to bring student compliance alive in your classroom!


  












































© 2008, T. M. Wagner, University of Pittsburgh


